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Real-world Sounds
Advanced

This teacher’s pack introduces the advanced portion of the ‘Real-world Sounds’ project.
This project focuses on how sounds can be narrative or tell a story. It will introduce diegetic 
(actual sound within a scene) and non-diegetic sounds (commentary sounds 
accompanying a scene). It will look at how to combine and balance sounds in the most 
e�ective way. Finally, the project leads into a composition task.

As in the previous projects, the learning outcomes have been mapped to the three aims 
outlined in the National Curriculum for England. Each of the units and additional learning 
activities have been related to these aims:

Introduction

Aim 1: 
“Perform, listen to, review and evaluate music across a range of historical 
periods, genres, styles and traditions, including the works of the great 
composers and musicians.”

Aim 3: 
“Understand and explore how music is created, produced and 
communicated, including through the inter-related dimensions:
pitch, duration, dynamics, tempo, timbre, texture, structure and 
appropriate musical notation.”
(Source: Department for Education “Music Programme of Study: key 
stage 3”, available from: http://tinyurl.com/mlj6vmj [accessed 17/02/14])

Aim 2: 
“Learn to sing and to use their voices, to create and compose music on 
their own and with others, have the opportunity to learn a musical 
instrument, use technology appropriately and have the opportunity to 
progress to the next level of musical excellence.”
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Advanced

Summary
The project starts by introducing a di�erent way of thinking about the functions of sounds. 
To achieve this, the project �rst discusses sounds that are truth-like, that tell us where we are 
and sounds that are setting a scene. Following on from this, it discusses keynote sounds 
which are sounds that are de�ning for an environment (church bells, sea gulls, etc.). In the 
guided listening exercise, the piece “Life Unseen” plays with interchanging the use of 
spoken words as a narrative and as musical material. Following this, the project introduces 
the idea of balancing sounds to create di�erent sonic spaces within a composition. Finally, 
the composition task encourages pupils to apply all concepts of this project and to create a 
piece of music inspired by a story.

Assessment
For each unit within the project, the website o�ers multiple choice quizzes to test the 
knowledge of the pupils and allow them to progress. Where possible, an alternative route of 
assessment is suggested, following the framework ‘Assessment for Learning’. You are also 
welcome to use your own ideas for assessment.

Each project will require the standard 
resources, which are:

The website 
Computers connected to the Internet 
and with Compose with Sounds 
installed.
Headphones and headphone splitters 
(depending on how many computers 
are available to your students).

Standard Resources
The following prerequisites are expected 
when completing this advanced project:

Basic knowledge of Compose with 
Sounds.
Basic knowledge gained from the 
beginner and intermediate projects.

Standard Prerequisites
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Advanced

Subject skills

Skills
Beyond the knowledge provided within this project, pupils will acquire the following skills:

Generic skills
Music
Composing a piece: Selecting, 
manipulating and organising sound 
within the program Compose with 
Sounds.
Balancing sounds.

Listening
Identifying di�erent sonic spaces.
Understanding source-bonding and 
abstract sounds.
Recognising sound sources and the 
context in which they appear. 

ICT 
Using di�erent types of sound 
manipulation within the program 
Compose with Sounds.

Listening and responding to:
Sounds and manipulation techniques.
Compositions and sound examples 
provided in the project.

Sharing and collaborating
Peer review within the classroom.

Reflecting and articulating
Re�ecting critically on their own 
creative output.
Re�ecting on their own choices.

Connecting and creating
Connecting the learning outcomes from 
the ‘Real-world Sounds Intermediate’ 
project to the current project.
Creating a piece of music following the 
guidelines provided in this project.
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Unit 1: Theatre of Sounds

Unit 2: Keynote Sounds

This unit introduces a di�erent way of thinking about 
functions of sounds. It looks at truth-like sounds, sounds 
that tell us where we are and sounds setting a scene. 

Keynote sounds are sounds that are typical for an 
environment or a situation (church bells for a village, the cry 
of seagulls near the sea, etc.). This unit introduces what 
keynotes are and how you can work with them in a creative 
way.

      Direct Link:
https://ears2.dmu.ac.uk/lessons/theatre-of-sounds

      Direct Link: 
https://ears2.dmu.ac.uk/lessons/keynote-sounds

Unit 3: Guided Listening 

In the guided listening exercise, the piece “Life Unseen” 
plays di�erent ways of using spoken words as a narrative 
and as musical material. The piece features keynote sounds 
and changing soundscapes. Furthermore, the piece o�ers 
the opportunity for re�ection on topics, such as visual 
impairment.

      Direct Link:
https://ears2.dmu.ac.uk/lessons/life-unseen

Outline of the pack
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Unit 4: Balancing Sounds

Unit 5: Source / Abstraction

This unit focuses on the concept of source-bonding and 
abstract sounds. Source-bonding occurs when a sound is 
connected in our mind with its source. Abstract sounds are 
free from source-bonding. 

Balancing sounds introduces the idea of creating di�erent 
sonic spaces within a composition. This could be as simple 
as having one sound in the background and one sound in 
the foreground. However, other ways of more complex 
sound interaction are introduced too.

      Direct Link:
https://ears2.dmu.ac.uk/lessons/balancing-sounds

      Direct Link: 
https://ears2.dmu.ac.uk/lessons/source-abstraction

Unit 6: Cinema for the Ears

This unit contains a composition task encouraging the 
pupils to create a piece of music based on a narrative. This 
teacher’s pack provides extra material for this composition 
task. 

      Direct Link: 
https://ears2.dmu.ac.uk/lessons/cinema-for-the-ears

Options for Cross-Curricular Teaching
While the same cross-curricular option as in the previous Real-world Sounds projects are 
still available to you, another option would be to collaborate with a drama production and 
to o�er to create the sounds. It would be ideal if this could be a two-way relationship 
whereby the composers also have in�uence on the production, instead of just delivering 
the sounds that have been speci�ed
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This unit introduces a di�erent way of 
thinking about functions of sounds. It 
looks at truth-like sounds, sounds that tell 
us where we are and sounds setting a 
scene. 

Unit 1
Theatre of Sounds

        Direct Link:

https://ears2.dmu.ac.uk/lessons/theatre-of-sounds

Summary

This unit aims to prepare the way for 
thinking about sounds in a 
three-dimensional way.

Aim

None

All pupils will be able to explain that 
sound comes in di�erent layers. 
Furthermore, they will be able to 
di�erentiate between sounds within the 
scene (diegetic sounds) and sounds 
accompanying the scene (non-diegetic 
sounds). 
Most pupils will also be able to correctly 
use the terms diegetic sounds and 
non-diegetic sounds.
Some pupils will be able to come up 
with their own analogies (instead of the 
theatre comparison).

Preparation

Learning Outcomes

None

Teacher’s Tips 

Resources
See ‘Standard Resources’ in the 

Introduction

Time: 15 minutes (without 

extended learning activity)

Prerequisites: See ‘Standard 

Prerequisites’ in the Introduction

This section links especially to the third 
aim of the National Curriculum, to 
“understand and explore how music is 
created, produced and communicated, 
including through the inter-related 
dimensions: pitch, duration, dynamics, 
tempo, timbre, texture, structure and 
appropriate musical notation”.

Links to the 
National Curriculum
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Step-by-Step Procedure

Introduction

together through the �rst part of the project. All di�erent units of the project will lead up to 
the composition task at the end of the project, where you will be asked to create a 
composition based on a story.

1. Introduce the project to the pupils: moving on from Real-world Sounds 
Intermediate, we are going to look in even more depth, into how to use 
sounds to create soundscape music. Today, we’re going to start by working 

Main

2. Work through the website paragraph by paragraph. You can skip the 
activity ‘What Do Dinosaurs Sound Like’ (which includes a 5-minute �lm) 
for the moment, and o�er it as an extended learning activity (homework). 

Plenary

3. Discuss what you have learned.

Time for
Reflection ?

?
?

?

Ask questions to the class: 
Why can we use the analogy of the theatre stage set to 
describe sounds? What other analogies can you think of?
Which sounds are setting the scene around us at the moment?
Do you know which famous theme for a TV series Delia 
Derbyshire has written? (Dr Who)
What is a diegetic sound? What is a non-diegetic sound?

Watch the documentary in the activity ‘What Do Dinosaurs Sound Like’.  

Extended Learning Activity 

Assess ‘on the go’ while discussing the answers to the questions under ‘Time for Re�ection’.

Assessment
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Keynote sounds are sounds that are 
typical for an environment or a situation 
(church bells for a village, the cry of 
seagulls near the sea, etc.). 
This unit continues on from ‘Real-world 
Sounds Beginnner’ Unit 1 to explore what 
keynotes are and how you can work with 
them in a creative way. 

Unit 2
Keynote Sounds

        Direct Link:

https://ears2.dmu.ac.uk/lessons/keynote-sounds

Summary

This unit aims to make pupils aware of the 
functions a sound can ful�l within a 
soundscape. This will be helpful 
knowledge to enhance the composition 
at the end of the project. 

Aim

Search for a few photographs of 
landscapes that can be meaningful for 
the class (recent topic, close by the 
school, etc.)

Preparation

Resources
Website

Photographs of landscapes

Time: 1 lesson of 60 minutes

Prerequisites: See ‘Standard 

Prerequisites’ in Introduction

This section links especially to the third 
aim of the National Curriculum, to 
“understand and explore how music is 
created, produced and communicated, 
including through the inter-related 
dimensions: pitch, duration, dynamics, 
tempo, timbre, texture, structure and 
appropriate musical notation”.

Links to the 
National Curriculum

All pupils will be able to explain what a 
keynote sound is. 
Most pupils will be able to explain how 
sounds that are not real can become 
keynote sounds
Some pupils will be able to recognise the 
use of abstracted sounds in the 
construction of key iconic sound marks.

Learning Outcomes
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Advanced

Step-by-Step Procedure

Introduction

Discuss with the pupils which sounds they would hear if they were at the location. Which 
sounds are very typical for these locations (rolling waves for seaside, rustling leaves for 
forest, bells for the church)?
 
2. Start working through the website with the pupils. You can either introduce keynote 
sounds in your own words or use the �rst paragraph of the website.

3. Listen to the sound examples and discuss each of them with the pupils: 

1. Hand out a few photographs of landscapes or project them onto the 
wall/whiteboard. The landscapes should be meaningful to the pupils. They 
could be close by or you might have talked about them in a previous topic. 

Main

4. Start working through the website with the pupils. You can either 
introduce keynote sounds yourself or use the �rst paragraph of the 

5. Listen to the sound examples and discuss each of them with the pupils: 

? What can you hear? What tells you where you are? What are the keynote 

?

?

What can you hear? What tells you where you are? What is the keynote sound? 
You might want to save the activity at the end to be an extended learning 
activity (which could also be homework).

6. Continue working through the website. After listening to ‘Postcards from Summer’, 
discuss the listening experience with the pupils: 

7. When starting “Sounds of the Past” ask the class if they know any sounds from the past 
that do not exist anymore or that are about to die out (typewriter, old telephone, steam 
train, old cars, etc). Then start the paragraph and complete the activity at the end of this 

What happened to the keynote sound in the composition?
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Plenary

9. Summarise with the pupils what they have learned today. 

None.

8. Pupils should now work on their own through the rest of the page, starting from “Being 
Creative”. When listening to the sound examples, control that the volume is high enough as 
the extractor fan sound is very quiet.

Time for
Reflection

If you haven’t done it in the main part of the lesson, pupils could now complete the activity 
in the paragraph ‘Wind, Water, Forests, Birds, Insects and Animals’.

Extended Learning Activity 

The assessment is provided on the website.

Assessment



211

Real-world Sounds
Advanced

In the guided listening exercise, the piece 
Life Unseen plays di�erent ways of using 
spoken words as a narrative and as 
musical material. The piece features 
keynote sounds and changing 
soundscapes. Furthermore, the piece 
o�ers the opportunity for re�ection on 
topics, such as visual impairment.

Unit 3
Guided Listening:
“Life Unseen”

        Direct Link:

https://ears2.dmu.ac.uk/lessons/life-unseen

Summary

This unit aims to introduce the di�erent 
meanings of sounds to the pupils. On one 
level, quite literally: what does a sound 
mean to a blind person? And on the other 
level, more generally: what does a 
keynote sound tell us?

Aim

Print out the work sheet in the 
appendix (or make it digitally available 
to the pupils)

Preparation

Resources
See ‘Standard Resources’ in 

Introduction

Time: 1 lesson of 60 minutes

Prerequisites: 
See ‘Standard Prerequisites’ in 

Introduction.

Previous unit: Keynote Sounds.

This unit links especially to the third aim 
in the national Curriculum, to 
“understand and explore how music is 
created, produced and communicated, 
including through the inter-related 
dimensions: pitch, duration, dynamics, 
tempo, timbre, texture, structure and 
appropriate musical notation”.

Links to the 
National Curriculum
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All pupils will have listened to the piece and answered the questions in the guided 
listening �lm. 
Most pupils will have re�ected on how the meaning of sounds can change through being 
visually impaired. 
Some pupils will further be able to analyse a piece for keynote sounds and transitions and 
will have re�ected on the use of voice in a composition. 

Learning Outcomes

If you have time at the end of the previous lesson, you could try the ‘Time for 
Re�ection’ activity with the pupils. Following this, they will approach this piece 
of music di�erently.

Teacher’s Tips
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Advanced

Step-by-Step Procedure

Path 1: Reflecting on the topic of the piece.

Introduction

1. Listen to the piece together with the class. Ask the pupils for their �rst 
reaction to the piece:

Main

2. Continuing the lesson, you have the option of following three paths: 
 1) Re�ecting about the topic of the piece, 
 2) Investigate the composer’s intention and/or 
 3) Musical analysis. 
You can choose either one, two or all of the above paths. If you choose one, 
it might make sense to complete the section as a full group. If you could 
choose two or three, split your class into groups – each group following 
one of the paths. Ask the pupils to document the outcomes of their 
discussions on a �ipchart paper and to share their thoughts in the plenary.
Below, all three paths are described:

Read the text below about the piece and the meaning of blindness. Focus especially on the 
paragraph ‘The Untapped Insight of Blind People’.

What do they think about it? What is it about? What is a 
radiophonic piece?

?

? Think about the title of the piece – What does it stand for? Discuss: How would 
you feel if you’d lost your sight? Would it change how you would perceive 
sounds? Would the meaning of sounds change for you? 

Path 2: Reflecting on the topic of the piece.
Read the text in the appendix below about the piece and think about why the composer, 
Darren Copeland, wanted to write this piece? Is there a hidden message?

Path 3: Musical analysis.
Listen to the piece of music again and follow the guided listening questions. Concentrate 
on keynote sounds, transitions and the use of the voice.
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Keynote sounds: 
Which keynote sounds can you identify?
What do they tell you? 
Are they predictable or random? 

Transitions:
How do transitions work in this piece?
Concentrate on the plane sound – What happens with the perception of the 
piece at this moment?

The use of the voice:
How is the voice used in the piece? 
Is it a dialogue or monologue?
Can you hear the voice clearly everywhere?
Where is the voice used in a narrative way? 
Where is the voice used as musical material?

?
?
?

?
?
?
?
?

?
?

Plenary

3. All groups introduce their outcomes to each other. 
Summarise the outcomes at the end and listen one more time together to 
the piece.

Pair up your pupils. One pupil will be blindfolded and will go for a walk 
with their partner through the school. The blindfolded pupil should try to 
orientate entirely by sound. 

Time for
Reflection

The partner’s task is not to guide the blindfolded pupil, but to prevent 
accidents. 
Discuss the impressions.

Any of the group work that isn’t completed in class can be used as an extended learning 
activity. So, if you choose to only do tasks 1 and 3, you could use task 2 here.

Extended Learning Activity 

Formative assessment should be carried out during the presentations.

Assessment
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Balancing sounds introduces the idea of 
creating di�erent sonic spaces within a 
composition. This could be as simple as 
having one sound in the background and 
one sound in the foreground. However, 
other ways of more complex sound 
interaction are introduced too.

Unit 4
Balancing Sounds

        Direct Link:

https://ears2.dmu.ac.uk/lessons/balancing-sounds

Summary

This unit aims to make pupils aware of the 
di�erent sonic spaces. It trains listening 
and creative thinking by explaining how 
the di�erent sonic spaces are constructed.

Aim

No preparation is necessary, but if you 
want to make the lesson a bit more fun, 
create a sound bank with funny sounds 
for the pupils (See ‘Teacher’s Tips’).

This unit links especially to the third aim 
of the National Curriculum, to 
“understand and explore how music is 
created, produced and communicated 
[…]”.

Preparation

Links to the 
National Curriculum

Resources
See ‘Standard Resources’ in 

Introduction

Time: One lesson of 60 minutes

Prerequisites: See ‘Standard 

Prerequisites’ in Introduction
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All pupils will be able to explain that sounds operate in layers, with some sounds in the 
foreground and some sounds in the background.
Most pupils will be able to identify sounds that exist within di�erent layers and recognise 
in which relation these sounds are to each other.
Some pupils will be able to recognise the impact of masking on sounds and know that 
editing techniques can modulate this.

Learning Outcomes

To make the lesson more fun, record some funny sounds for the pupils to work 
with. You can also download sounds from the ‘Freesound Archive’ 
(https://www.freesound.org/). You can create a sound library in Compose with 
Sounds. Don’t forget that you can link a picture to each sound.

Teacher’s Tips
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Step-by-Step Procedure

Introduction

1. Start the unit by saying:
In the intermediate project, we looked at composing space with the help of reverb 
and panning. Now recognising space in sound can be even more differentiated. We 
already said that no sound exists on its own in the real world. But also not all of our 
sounds have the same volume. It depends, what you focus on. 

Main

4. Split the class into groups of 2-4 pupils and let them work on their own 
through the next paragraphs, starting at ‘Creating Realistic Layers’ and 

2. Together with the class go through the following paragraphs: ‘Layers of Sounds’, ‘Local 
and Field’, ‘Arena, Stage and Event’, and ‘Sound and Distance’.

3. Ask for questions, before you move on to the next part of the lesson. 

Plenary

7. Re�ect on the key ideas of the lesson. Have they ever listened to sound 
in this systematic way?

?
Questions could be: 
Could you think of other examples where you could name �eld, arena, and 
event? (For example, a group work lesson, the background noise of the school or 
outside is the �eld, di�erent arenas are the sound of the teacher, the sounds of 
the pupils working. Depending on which group you are focussing on, their 
sound will become the event.)

�nishing at the end of the page.
5. You can spice up the content a bit by giving your pupils a set of funny sounds and let 
them try everything that is mentioned in the paragraphs.

6. The best results could be played for each other – if the sounds are good, they will have a 
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See ‘Plenary’

Time for
Reflection

Ask your pupils to listen at home for one minute each day and to �gure out which sounds 
are the �eld, the arena, the stage and the event. They need to record their listening 
experience by writing it down. They can record the sounds with their mobile phone and can 
bring the sounds in. Using these sounds, they could create listening diaries with the help of 
a blog or a soundcloud account.

Extended Learning Activity 

Check the listening diaries (see ‘Extended Learning Activity’) and use them as a basis for 
assessment.

Assessment
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This unit focuses on the concept of 
source-bonding and abstract sounds. 
Source-bonding happens when a sound 
is connected in our minds with its source. 
Abstract sounds are free from 
source-bonding.

Unit 5
Source / Abstraction

        Direct Link:

https://ears2.dmu.ac.uk/lessons/source-abstraction

Summary

This unit aims to make the pupils aware of 
source-bonding and the role of the 
listener. This prepares for the next unit, 
the composition task.

None

This unit links to the third aim of the 
National Curriculum, to “understand and 
explore how music is created, produced 
and communicated, including through 
the inter-related dimensions: pitch, 
duration, dynamics, tempo, timbre, 
texture, structure and appropriate 
musical notation”.

Preparation

Links to the 
National Curriculum

Resources
See ‘Standard Resources’ in 

Introduction

Time: 30 minutes

Prerequisites: See ‘Standard 

Prerequisites’ in Introduction

Aim
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12 03
4
5

6
7 8

9

All pupils will be able to recognise source-bonding links that occur between sounds.
Most pupils will be able to understand how multiple sounds occurring in sequence, or at 
the same time, can relate to one another in a natural fashion.
Some pupils will be able to comprehend the nature of gestures as abstract forms and how 
gestures might be constructed from individual elements of sound.

Learning Outcomes

This unit would be good as a home activity, but �ts equally well into the school 
lesson. If you do it in school, be aware that you do not need much more than 
20-30 minutes for it, so plan another activity around – for example, choose a piece 
from the Listening Room, maybe “Postcards from the Summer” by Rob Mackay. 
(http://ears2.dmu.ac.uk/learning-object/postcards-from-the-summer-by-rob-mackay/))

Teacher’s Tips
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Plenary

3. Together with the class, complete the last section, ‘Abstraction’. Remind 
the pupils that all of this unit will come in handy for the composition task 
at the end of this project.

Step-by-Step Procedure

Introduction

1. Remind the class of the di�erent ways of listening.
Then split the group into two. The two topics that follow will di�er in 
complexity, so it might make sense to have streamed groups. 

2. Both groups will now receive the following tasks.

Main

Time for
Reflection

Are there sounds that have changed their bonded source? (For 
example, the old telephone ring tone was always connected 
with the old telephone. Since this sound was introduced as 
ring tone on modern mobile phones, this is rather associated 
with them than with an old telephone.)

Group 1 will work through ‘source-bonding’, with the task to 
�nd as many examples for source-bonding as they can think of.
Group 2 will think about the ‘Role of the Listener’, with the 
task to think about sounds that do not naturally occur 
together, but would sound good together.
Both groups will introduce their results to each other.

?

None

Extended Learning Activity 

Formative assessment taken in the form of a presentation that each group will give to the 
class, and in the next unit, the composition task.

Assessment
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This unit contains a composition task 
encouraging the pupils to create a piece 
of music based on a narrative. This 
teacher’s pack provides extra material for 
this composition task. 

Unit 6
Cinema for the Ears

        Direct Link:

https://ears2.dmu.ac.uk/lessons/cinema-for-the-ears

Summary

Apart from connecting everything the 
pupils have learned in the previous parts 
of this project, this unit also aims to 
enhance the pupils’ creativity. By taking 
inspiration from a story (or writing their 
own), pupils will widen their horizon and 
think about new ways of creating music.

Preparation

Aim

Print out the excerpt of the short story 
for all pupils.

This unit links especial to the second aim 
outlined in the National Curriculum: to 
“[…] create and compose music on their 
own and with others […], use technology 
appropriately and have the opportunity 
to progress to the next level of musical 
excellence”.

Links to the 
National Curriculum

Resources
See ‘Standard Resources’ in 

Introduction.

Short story excerpt (see end of 

teacher’s pack).

Time: Two lessons of 60 minutes 

Prerequisites: See ‘Standard 

Prerequisites’ in Introduction
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All pupils will create a composition that is inspired by a story using di�erent layers of 
sounds.
Most pupils will demonstrate the ability to create transitions between the layers they use.
Some pupils will be able to use shifts between sounds that play a role within in the scene 
and those that accompany.

Learning Outcomes

If your pupils prefer, they can also write their own story. This will take more time, 
so you might want to inquire if they have done any creative writing in other 
classes recently so the pupils could re-use this.

Teacher’s Tips
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Step-by-Step Procedure

Introduction

1. Introduce the composition task to the pupils. Pupils can work on their 
own or in pairs.

2. Hand out the excerpt of the story (see below) and read the excerpt with the class. Go 
through the list of ‘Inspiration Points’ that are provided on the website and let all pupils jot 
down their own ideas onto their sheet of paper. It might be a good idea to circle the words 
that describe sounds or inspire pupils to do something with sounds.
 
3. Let the pupils make a list of sounds relevant to the individual sentences.

4. Find representative sounds in the sound packs provided on the page (follow the 
download link). You could also try to record your own (see ‘Extended Learning Activity’).

Main

5. Allow time for the composition process. Go round and listen to the 
pupils’ work and encourage them to apply what they learned in ‘Balancing 
Sounds’.

6. Play a few di�erent compositions and compare them to the 
compositions that have been created during the lesson. 

Time for
Reflection

How many di�erent interpretations can you hear? What is 
di�erent about the pieces?

?

Discuss what is meant by a ‘soundless day’ - can there be a day 
that is soundless? What is silence? Does silence exist?

?

Plenary
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Record your own sounds and create sound cards for Compose with Sounds. Make a list of 
sounds you need. Think about how you would like to create each of the sounds. Gather the 
material you need. 
Use a handheld audio recorder (or a mobile phone) to record the sounds. These machines 
save their data on SD cards. Copy the sounds from the SD card (or download them from your 
phone) and save them on your computer. Draw a representative picture for each sound and 
take a photograph of it. Create a new sound card in Compose with Sounds by following 
these steps:

Open Compose with Sounds.
Create a project and save it.
Click on Sound Cards > Create new sound card.
Upload the sound.
Upload a picture (check that the format of your picture is accepted by the software. You 
can change the format by choosing ‘save as’ and then changing the �le name).
Your new sound card should now appear on the list of sound cards on top of the screen.

Extended Learning Activity

Ask the pupils to swap their composition with their neighbours to review the pieces. Ask 
them to write a short paragraph as if it were appearing in a music magazine. The pupils 
should comment on the story and the realisation of the story. Furthermore, the use of space 
and the way how sounds are balanced should be included in the text. 

Assessment

1.
2.
3.
4.
5.

6.
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Resources
Use a story as inspiration:

“DURING the whole of a dull, dark, and soundless day in the autumn of the year, when 
the clouds hung oppressively low in the heavens, I had been passing alone, on 
horseback, through a singularly dreary tract of country; and at length found myself, as 
the shades of the evening drew on, within view of the melancholy House of Usher. I 
know not how it was - but, with the �rst glimpse of the building, a sense of insu�erable 
gloom pervaded my spirit. I say insu�erable; for the feeling was unrelieved by any of 
that half-pleasurable, because poetic, sentiment, with which the mind usually receives 
even the sternest natural images of the desolate or terrible. I looked upon the scene 
before me - upon the mere house, and the simple landscape features of the domain - 
upon the bleak walls - upon the vacant eye-like windows - upon a few rank sedges - 
and upon a few white trunks of decayed trees - with an utter depression of soul which 
I can compare to no earthly sensation more properly than to the after-dream of the 
reveller upon opium - the bitter lapse into everyday life - the hideous dropping o� of 
the veil. There was an iciness, a sinking, a sickening of the heart - an unredeemed 
dreariness of thought which no goading of the imagination could torture into aught of 
the sublime. What was it - I paused to think - what was it that so unnerved me in the 
contemplation of the House of Usher? It was a mystery all insoluble; nor could I 
grapple with the shadowy fancies that crowded upon me as I pondered. I was forced 
to fall back upon the unsatisfactory conclusion, that while, beyond doubt, there are 
combinations of very simple natural objects which have the power of thus a�ecting us, 
still the analysis of this power lies among considerations beyond our depth. It was 
possible, I re�ected, that a mere di�erent arrangement of the particulars of the scene, 
of the details of the picture, would be su�cient to modify, or perhaps to annihilate its 
capacity for sorrowful impression ; and, acting upon this idea, I reined my horse to the 
precipitous brink of a black and lurid tarn that lay in unru�ed lustre by the dwelling, 
and gazed down - but with a shudder even more thrilling than before - upon the 
remodelled and inverted images of the gray sedge, and the ghastly tree-stems, and 
the vacant and eye-like windows.”

Edgar Allen Poe - The Fall of the House of Usher
http://www.online-literature.com/poe/31/

Appendix
Excerpts taken from: http://www.darrencopeland.net/web2/?page_id=145
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